
Abstract
Current procedures to evaluate teaching 
are inadequate, inaccurate, and neither 
enhance teaching nor incentivize 
improvement. A framework (Framework 
for Assessing Teaching Effectiveness, 
FATE) defining the four criteria of 
effective teaching (Course design, 
Scholarly teaching, Learner-centeredness, 
and Reflective teaching) was developed 
and a rubric built to consider the multiple 
facets of each criteria. The framework 
and rubric capture a comprehensive 
spectrum of the many facets of effective 
teaching and are flexible enough to 
accommodate different 
teaching/pedagogical approaches, 
philosophies of teaching and learning, 
instructional modes, and environments.

However, while many may agree that 
teaching needs to be assessed differently 
and support the idea, actually changing
the way that teaching is assessed within 
higher education may require overcoming 
considerable inertia, resistance to 
change, logistical issues, and other 
unforeseen obstacles. Thus, in this study, 
we are seeking to begin to answer the 
question, “What are the conditions that 
support or impede the application of 
FATE and the associated rubric?” 

Methods: 
We are seeking to begin to answer the 
question, “What are the conditions that 
support or impede the application of 
FATE and the associated rubric?” and to 
identify benefits, best practices, and 
issues around their use.

The implementation of FATE was studied 
through the creation of a mock academic 
department. 
To date 23 faculty have participated in 
the project
• 13 portfolios have been built and 

evaluated
• 10 portfolios are under development 

with evaluation planned for summer 
2022. 

• 4 faculty participated in the portfolio 
evaluation process

Qualitative data regarding the framework 
and rubric use were collected from rubric 
calibration discussions, teaching portfolio 
evaluations, participant feedback, and 
stakeholder conversations
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CRITERION 2: Scholarly Teaching: Implements evidence-based practices
Exemplary teachers will implement a variety of evidence-based instructional practices in their daily teaching and assessments 
in order to best support student learning and students’ development as learners.  Note: Instructor does not need to cite the 

literature regarding EBIPs, but can refer to EBIPs from this list; use of additional EBIPs is also encouraged.

CRITERION 3: Learner-Centered: Uses an inclusive, learner-centered approach 

Exemplary teachers will design courses and course materials that focus on learning and the learner, rather than the instructor, 
and implement inclusive teaching practices which reach all learners and provide students opportunities for success.

CRITERION 1: Course Design: Designs course materials in alignment with course learning outcomes
Exemplary teachers will design their courses around appropriate course learning outcomes, design a variety of 
summative and formative assessments, which effectively measure student achievement of those outcomes, and 
create course activities which, support students in reaching the course learning outcomes.

CRITERION 4: Professional Development: Practices reflective teaching to drive continuous improvement of teaching
Exemplary teachers will be reflective practitioners who use feedback from a variety of sources (students, peers, CTL, 
department, self) to seek a variety of approaches to continuously improve as teachers.

Once trained and experienced, the assessment of a 
portfolio and completion of the rubric takes 1 – 2 
hours.
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Results

Strengths:
• Comprehensive definition of teaching 
• Common language to communicate about 

teaching
• Clarity around teaching expectations
• Framework for compiling information
• Comprehensive snapshot of teaching
• Complete/inclusive of a variety of elements
• Value in reflecting on teaching and learning

Challenges
• Faculty struggle to locate and present evidence
• Resistance due to time and resource 

commitment for both portfolio builders and 
evaluators 

• Resistance to sharing with others what takes 
place within classroom

• Lack of institutional support

Opportunities for improvement:
• Scaffolding and support for compiling portfolios
• Formatted template with instructions
• Examples of evidence and completed portfolios

• Interrater reliability
• Examples and enhanced directions for completion 

of categories
• Discrimination between levels of accomplishment

Local Impacts 
• Informing policies and practices within the Center 

for Teaching and Learning
• Conversations around assessing teaching are 

increasingly robust and evidence-based
• Efforts are underway to create a strong institutional 

teaching assessment policy and repurposing of 
student evaluations of teaching based on FATE.

• “Mostly it was about being more detailed [and] making the things that I do concrete for other people to see.”
• “What I was looking for more was more constructive feedback. They kind of gave yay or nay.”
• “... really thinking about documenting, I think that was the first thing that I really thought about it, like now 

rather than looking at a rubric and thinking about, "Well what evidence do I have?” [and instead] being 
intentional – I’m going to create this evidence of what it is that I’m doing right off the bat.”

• “... giving that structure and making me think about aspects of my teaching that I wouldn't necessarily do. So 
rather than have me come up with well, what do I think is important in my teaching, it was you know aspects 
of what does the literature [suggest]. It's in many ways, more objective.”

• “... I've told my department chair this is a much better way to evaluate teaching than I think what is typically 
done like an appearance observation and looking at student evaluation, so I think this is definitely more and 
should encapsulate more of the actual teaching that someone's doing and how much effort they are putting 
into it.”

• “I felt like this gave me an opportunity to think about my teaching as a skill set and thinking about it in 
particular... The rubric mostly was about helping me organize and articulate it [teaching efforts] again back 
to terms that we all identify with.”

• “So, the current university system doesn't really have a mechanism that they even would see something like 
this, right. It's almost like I built this thing, but nobody comes to it…. I don't know when I will get the patience 
and energy to actually put it, the way they're [project team] suggesting, which is quite detailed…”

• “I think it would be helpful for the university to care about this stuff more actively. Not that I want to have 
more work to do, but that the work that we put into like this teaching and this prep it would be helpful if that 
counted more.”

• “I think going through that process made me realize I should be better at documenting what I'm doing … I 
don't have it written anywhere and so that was hard for me to document, so that made me think I should 
probably be more explicit about my reflections and making goals.”

Discussion
• Assessment of teaching is challenging 

and time-consuming work. 
• Simply providing a detailed framework 

for assessing teaching will not drive 
change.

• A bottom-up approach is necessary to 
generate acceptance.

• A top-down approach is necessary to 
accomplish compliance.

• It is critical that centers that support 
teaching remain separate from the 
teaching assessment process.

Recommendations for Implementation
• Multifaceted tool is necessary.
• A rubric reduces subjectivity and 

increase consistency.
• Assessing teaching needs to be 

scaffolded.
• Meeting defined criteria increases the 

level of reflection around teaching.
• Institutional and departmental nuances 

influence the extent to which changes 
are successfully adopted. Attending to 
differences enables broader transfer.

• Change will not be affected if 
institutional expectations and culture do 
not change

• Buy-in must come from across units and 
levels.
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